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Abstract

This study focused on improving the students’ ability in writing recount text through collaborative task writing
on Facebook. It was aimed at finding out how the teacher improves the students’ ability in writing recount text
through collaborative writing on Facebook and figuring out the teacher and the students’ perceptions on the use
of collaborative writing on Facebook in teaching and learning writing of recount text. This case study was
conducted to the English teacher and 20 students at the tenth grade of a Senior High School in Kawali. Three
instruments covering the observation, the interview, and the questionnaire were chosen to gain the data. The
conversational analysis and the statistical techniques were used to analyze the data. The findings showed that the
teacher improved the students’ ability in writing recount text through collaborative task writing on Facebook.
The process of using collaborative writing on Facebook in teaching writing of recount text was implemented in
ten steps. The findings also showed that the use of collaborative writing technique on Facebook was beneficial
for the teacher in teaching writing of recount text. The findings also showed that the students perceive positively
on the use of collaborative task writing on Facebook in teaching and learning writing of recount text. It was
concluded that the use of collaborative task writing on Facebook brings some benefits for the teacher and the
students in teaching and learning writing of recount text. Therefore, the English teachers were suggested to
encourage the students to implement collaborative writing on Facebook in teaching writing of recount text.
Meanwhile, the students were also suggested to solve problems in learning writing of recount text by
implementing collaboration writing technique on Facebook. In addition, the other researchers can use the result
of this research in carrying out further studies.
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A. Introduction

Writing is one of the indispensable things in studying English. It is the ability not only to
put ideas from mind to paper but also to generate more meaning and make ideas clear. In line
with this, writing is seen as a non-linear, exploratory, and generative process whereby writers
discover and reformulate their ideas as they attempt to approximate meaning into a paper
(Manchoén, 2011; Abadikhah & Yasami, 2013). Therefore, writing seems to be the most
demanding skill and the fundamental basis of other language skills for EFL students to master
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(Marleni, 2020; Rahmawati, et al., 2020). Writing skill must be supported by reading skill
because by reading a a lot, student could write their ideas (Sofyan, et al. 2019; Dhillon, et al.,
2020; Martina, et al., 2020) . Likewise, English writing skill is the fundamental basis of other
linguistic skills in speaking, listening, and reading (Li, 2013, p. 1). In short, writing is the
fundamental basis and inseparable part because if the writer wants to master speaking,
listening, and reading skill, he/she should writing skill at first.

Students at Senior High School level are expected to be able to write various kinds of
genre texts which one of those texts is recount text. It is a kind of texts that retells the writers’
activities or experiences in the past. Knapp and Watkins (2005, p. 223) define that “recounts
are the simplest text type in this genre which are sequential texts that do little more than
sequence a series of events.” In short, recount text is a kind of texts which retells the writers’
activities or experiences in the past in logical sequence in which the purpose is to entertain the
readers. It is expected that the students are able to improve their ability in writing recount text.

However, the writer found that the students faced some difficulties in writing recount
text such as difficulties in understanding its structures. Besides, they also faced difficulties in
using appropriate tenses of recount text. In addition, they faced difficulties in developing the
story of the recount text. Likewise, differences in the language structures, the manner of
expressing thoughts, writing styles, and other culturally varying factors greatly affect the
writing of foreign language learners (Ahmed, 2016, p. 932). As a result, they often get stuck in
the middle of their writing. Likewise, writing is also a difficult skill to improve in a short
period of time.

This research focuses on the use of collaborative writing on social media of Facebook. It
is an example of an online social networking site which allows friends and families to share
information and stay connected with one another. The penetration of information technology,
especially in social media in Indonesia is very high, especially in the use of Facebook. From
the distribution of age, it appears that most Facebook users are school students. Several social
media tools such as MySpace, Facebook and Twitter are tools that could be used for
educational purposes (Al-Rahmi, 2017, p. 527). Furthermore, the writer focuses on Facebook
because it is mostly used by the students and it is able to be used for collaborative writing in
teaching writing of recount text.

Recently, there has been a lot of discussion about the integration of collaborative writing
on Facebook in language classrooms, for examples, previous studies conducted by Ananthan
and Said (2019), Bailey and Judd (2018), and Mahmud and Wong (2018). Regarding the
previous studies described, it is obvious that collaborative writing on Facebook is effective in
improving students’ writing skill, interest, and motivation. This research has the similarities
with those three previous studies because it investigated the use of collaborative writing on
Facebook in teaching and learning writing.

However, their studies were focused on ESL students’ apprehension towards writing,
second language (L2) writing performance, and peer assessment’s integration for an English
Critical and Creative Writing class. Conversely, it is focused on improving the students’
ability in writing recount text through collaborative writing on Facebook.

Based on the background of the study, the research questions that the writer formulates
are as follows: (1) How does the teacher improve the students’ ability in writing recount text
through collaborative writing on Facebook?; (2) How does the teacher perceive the use of
collaborative writing on Facebook in teaching and learning writing of recount text?; and (3)
How do the students perceive the use of collaborative writing on Facebook in teaching and
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learning writing of recount text? Meanwhile, the purposes of this research are: (1) To find out
how the teacher improves the students’ ability in writing recount text through collaborative
writing on Facebook. (2) To figure out the teacher’s perceptions on the use of collaborative
writing on Facebook in teaching and learning writing of recount text. (3) To figure out the
students’ perceptions on the use of collaborative writing on Facebook in teaching and learning
writing of recount text.

B. Research Methodology

This research was conducted to the English teacher and the students at the tenth grade of
a Senior High School in Ciamis, especially Kawali district. A qualitative method was used as a
method in this research. In this case, qualitative research methods were observed and recorded
by the researcher which comes from various sorts of data, and the methods used to collect
them (oral and written language practices, interviews, documents, and observations (Wei &
Moyer, 2008, p. 23). Relevant to the purposes and research questions, a case study design was
used in this research. In this case, case studies are usually concerned with the individual, not
with the general patterns of a population (Wei & Moyer, 2008, p. 98). The writer took 20
students from class XI-IPS 1 and the English teacher at the tenth grade of a Senior High
School in Kawali as the sample of the research.

To collect the data, the writer did the following research procedures. First, the writer
constructed the research instruments consisting of the observation, the interview, and the
guestionnaires. In conducting observation, the writer observed three sessions of the teaching
and learning activity in the classroom by videotaping. It was carried out on 8th, 10th, and 15th
of January, 2020. It was conducted by using blended learning. The first and the third meeting
were conducted in the inside of the classroom. Meanwhile the second meeting was conducted
in the outside of the classroom. In observing the participants, the writer just observed and did
not involve directly in the activity by recording all the activities in the classroom.

The interview was also conducted too the teacher which was used to support the result of
the observation. Furthermore, there were five (5) questions in the interview which were
adapted from Ibrahim, et al. (2018, pp. 64-65). It was carried out on 15th of January, 2020.
Furthermore, the writer acted as the interviewer and the teacher acted as the interviewee. At
the same time, all the interview conversation was recorded by the writer by using audio
recorder.

After that, the questionnaire was also distributed to 20 students from class XI-IPS 1. The
questionnaires consisted of ten (10) statements. Meanwhile, in filling out the questionnaire,
the students should respond to some statements by placing the checklist [\] on every answer’s
column. It was carried out on 15th of January, 2020. After collecting the results of the
instruments, the writer fiujanalyzed them to correlate with the research questions. The writer
used two data analysis techniques to analyze the three research instruments including the
conversational analysis and the statistical techniques which were adapted from Dawson (2007,
p. 123).

C. Result and Discussion
Result

After collecting the data from the research instruments, the writer conducted the analysis
that was described as follows:
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1. The teacher’s ways in improving the students’ ability in writing recount text through
collaborative writing on Facebook

As stated in the first chapter, the first research question in this research was stated in the
following question: “How does the teacher improve the students’ ability in writing recount
text through collaborative writing on Facebook?” In this case, the results of the observation
were triangulated with the results of the interview on the first and the second questions to
answer the first research question. It was aimed at finding out how the teacher improves the
students’ ability in writing recount text through collaborative writing on Facebook.

The results of the observation which were correlated with the results of the interview on
the first and the second questions showed that the teacher improved the students’ ability in
writing recount text through collaborative writing on Facebook. In this case, collaborative
writing technique on Facebook was used because it could improve the students’ motivation
and confidence in writing recount text. Besides, they could write recount text collaboratively
anywhere and anytime because it could be accessed online. The process of using collaborative
writing on Facebook in teaching writing of recount text was implemented in several steps. The
first, the teacher reviewed briefly the definition of recount text to be learned by the students
before implementing collaborative writing on Facebook.

The second, the teacher discussed briefly about Facebook with the students. The third,
the teacher also explained and correlated collaborative writing on Facebook with the students.
The fourth, the teacher instructed the students to make small groups of four before teaching
writing of recount text through collaborative writing on Facebook. The fifth, the teacher
instructed the students to make a recount text based on their own experiences. It was done
collaboratively in order to improve the students’ interaction. The sixth, the teacher opened and
showed a class group on Facebook site to the students. Besides that, he also instructed to post
their recount text on Facebook. The seventh, the students in group were allowed to post
comments and corrections on other groups’ recount texts which have been posted on Facebook
group.

The eighth, the teacher and the students discussed about recount texts which have been
written and posted by the students on online Facebook group. It was done by giving feedback
comments and corrections on other groups’ recount texts. In this case, feedback comments and
corrections were done by discussing grammatical and mechanical structures of the texts. The
ninth, the groups were instructed to revise and edit their own recount text based on the
previous feedback comments and corrections from the other groups. After revised and edited
their texts, they were instructed to submit and post their final corrections to the teacher’s
Facebook for assessment and evaluation. The last, the teacher organized a plenary coding
session for the students to correct their grammar mistakes on recount texts. Those steps were
quite similar with the steps in implementing collaborative writing on Facebook in teaching
writing which were proposed by Ahmed (2017, p. 149).

2. The teacher’s perceptions on the use of collaborative writing on Facebook in teaching
and learning writing of recount text

As stated in the first chapter, the second research question in this research was stated in

the following question: “How does the teacher perceive the use of collaborative writing on

Facebook in teaching and learning writing of recount text?” In this case, the results of the

interview on the third, the fourth, and the fifth questions were triangulated with the relevant
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theories in the second chapter to answer the second research question. It was aimed at figuring
out the teacher’s perceptions on the use of collaborative writing on Facebook in teaching and
learning writing of recount text.

In summary, the results of the interview on the third to the fifth questions showed that
the use of collaborative writing technique on Facebook helped the teacher in teaching writing
of recount text. It was because of saving time and encouraging great opportunities in writing
recount text. Besides, it improved the students’ ability in writing recount text and increased
their academic writing skill because of having unlimited learning time to write and helping
each other in composing and revising the results collaboratively. In addition, it was also
beneficial for the students be more active, creative, and interactive in writing recount text.
Furthermore, it could also encourage students’ motivation, attitude, and attention in writing
recount text. In addition, it could also reduce students' difficulties in grammar and vocabulary.
In line with this, Talib and Cheung (2017, p. 47) argue that “collaborative writing was useful
in helping them to improve their grammatical accuracy and vocabulary acquisition.”

3. The students’ perceptions on the use of collaborative writing on Facebook in teaching
and learning writing of recount text

As stated in the first chapter, the third research question in this research was stated in the
following question: “How do the students perceive the use of collaborative writing on
Facebook in teaching and learning writing of recount text?” In this case, the results of the
questionnaires were triangulated with the relevant theories in the second chapter to answer the
third research question. It was aimed at figuring out the students’ perceptions on the use of
collaborative writing on Facebook in teaching and learning writing of recount text.

having analyzed the students’ responses on the questionnaires by presenting and
explaining each question, the writer presented the results into the following figure 4.3 to figure
out the students’ perceptions on the use of collaborative writing on Facebook in teaching and
learning writing of recount text.

Responses
40 BYES
20 ENO

Percentages
Lh
(=)

2
%)
.
h
(=)}
-1
o'}
O

Questions 1 10
YES| 100 100 100 95 85 55 75 70 65 100

NO 0 0 0 5 15 45 25 30 35 0

Figure 4.1 The percentages of students’ responses on the questionnaires
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Based on the figure 4.1, all students responded that they could write recount text better
when they worked collaboratively on Facebook. It was supported by 20 students and the
percentage was 100%. Besides, they responded that they could plan, write, and revise recount
text better when they worked collaboratively on Facebook. It was supported by 20 students
and the percentage was 100%. Meanwhile, they responded that they preferred writing recount
texts when they worked collaboratively with friends on Facebook than when they worked
alone. It was supported by 20 students and the percentage was 100%.

In this case, they responded that they preferred their teacher to use more group activities
/ assignments such as writing collaborative texts on Facebook. It was supported by 19 students
and the percentage was 95%. In this regard, they responded that collaborative writing on
Facebook was useful for their English writing. It was supported by 17 students and the
percentage was 85%. Furthermore, they responded that collaborative writing on Facebook has
helped them write recount texts faster in English. It was supported by 11 students and the
percentage was 55%. Besides, they responded that collaborative writing on Facebook has
helped them to find out how to improve their recount text writing better. It was supported by
15 students and the percentage was 75%.

Meanwhile, they responded that collaborative writing on Facebook has helped them
overcome difficulties in vocabulary and grammar in writing recount texts. It was supported by
14 students and the percentage was 70%. Furthermore, they responded that collaborative
writing on Facebook helped improve their English writing, especially in writing recount texts.
It was supported by 13 students and the percentage was 65%. In addition, they responded that
collaborative writing on Facebook has helped them to express themselves in the language of
writing recount texts better. It was supported by 20 students and the percentage was 100%.

To conclude, the students perceive positively on the use of collaborative writing on
Facebook in teaching and learning writing of recount text. In this case, they could plan, write,
and revise recount text better and faster. Therefore, they preferred writing recount text
collaboratively and suggested their teacher to use more group activities / assignments by
empowering collaborative writing on Facebook. Moreover, it was useful for their writing of
recount text and helped them overcome difficulties in vocabulary and grammar. Besides, it
improved their English writing, especially in writing recount text and helped them to express
themselves in the language of writing recount texts better.

Discussion

This research focused on improving the students’ ability in writing recount text through
collaborative writing on Facebook at the tenth grade of a Senior High School in Kawali. The
results of the observation had been correlated with the results of the first and the second
interview to answer the first research question. The findings could be concluded that the
teacher improved the students’ ability in writing recount text through collaborative writing on
Facebook. The process of using collaborative writing on Facebook in teaching writing of
recount text was implemented in ten steps. Those steps were quite similar with the steps in
implementing collaborative writing on Facebook in teaching writing which were proposed by
Ahmed (2017, p. 149).

The results of the interview on the third to the fifth questions had been analyzed to
answer the second research question. The findings could be concluded that the use of
collaborative writing technique on Facebook helped the teacher in teaching writing of recount
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text. The results of the questionnaires from the first to the tenth questions had been also
analyzed to answer the third research question. The findings could be concluded that the
students perceive positively on the use of collaborative writing on Facebook in teaching and
learning writing of recount text. In this case, they could plan, write, and revise recount text
better and faster.

To support the findings of the present research, some previous studies pertinent to
improving the students’ ability in writing recount text through collaborative writing on
Facebook have been conducted. One of them is a study from Ananthan and Said (2019)
entitled “The Effects of Collaborative Writing through Facebook on Pupils’ ESL Writing
Apprehension.” They concluded that there were significant effects of using Facebook in
collaborative writing on ESL students’ writing apprehension level. The findings of the
previous study conducted by Ananthan and Said (2019) also supported the findings of the
present research which found that the use of collaborative writing on Facebook improved the
students’ ability in writing recount text and increased their academic writing skill.

However, there were some differences between this research and the previous study
which was initially conducted. The previous study conducted by Ananthan and Said (2019)
did not investigate the teacher’s ways in improving the students’ ability in writing recount text
through collaborative writing on Facebook. Furthermore, Ananthan and Said (2019) focused
on determining how using Facebook in collaborative writing effects ESL students’
apprehension towards writing. However, this research investigated the teacher’s ways in
improving the students’ ability in writing recount text through collaborative writing on
Facebook which seem similar with the steps proposed by Ahmed (2017, p. 149).

Furthermore, the study about the use of collaborative writing on Facebook was also
conducted by Bailey and Judd (2018) entitled “The Effects of Online Collaborative Writing
and TOEIC Writing Test-Preparation on L2 Writing Performance.” They concluded that the
students increased their writing accuracy on social media platforms like Facebook. The
findings of the previous study conducted by Bailey and Judd (2018) also strengthened the
findings of the present research which found that the use of collaborative writing on Facebook
improved their writing recount text better and faster.

However, there were some differences between this research and the previous study
which was initially conducted. The previous study conducted by Bailey and Judd (2018) did
not investigate the teacher and the students’ perceptions on the use of collaborative writing on
Facebook in teaching and learning writing of recount text. Furthermore, Bailey and Judd
(2018) focused on analyzing the effects of online collaborative writing and the Test of English
for International Communication (TOEIC) writing training on writing performance.
Meanwhile, this research investigated the teacher and the students’ perceptions on the use of
collaborative writing on Facebook in teaching and learning writing of recount text.

Other writers, a study about the use of collaborative writing on Facebook was also
conducted by Mahmud and Wong (2018) entitled “Facebook and Collaborative Learning: An
Empirical Study on Online Assessment.” They concluded that the incorporation of online peer
assessment and collaborative learning environment enhance students' interest and motivation.
The findings of the previous study conducted by Mahmud and Wong (2018) also
acknowledged the findings of the present research which found that the use of collaborative
writing on Facebook encouraged students' motivation, attitude, and attention in writing
recount text.
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However, the previous study conducted by Mahmud and Wong (2018) did not
investigate the teacher’s ways in improving the students’ ability in writing recount text
through collaborative writing on Facebook. Furthermore, Mahmud and Wong (2018) focused
on peer assessment’s integration for an English Critical and Creative Writing class. However,
this research investigated the teacher’s ways in improving the students’ ability in writing
recount text through collaborative writing on Facebook which seem similar with the steps
proposed by Ahmed (2017, p. 149).

D. Conclusions and Suggestions
Conclusions

There are three broad conclusions to answer the research questions. The first conclusion
showed that the teacher improved the students’ ability in writing recount text through
collaborative writing on Facebook. The teacher used ten steps to improve the students’ ability
in writing recount text through collaborative writing on Facebook. Those steps were quite
similar with the steps in implementing collaborative writing on Facebook in teaching writing
which were proposed by Ahmed (2017, p. 149).

The second conclusion showed that the use of collaborative writing technique on
Facebook was beneficial for the teacher in teaching writing of recount text. The third
conclusion showed that the students perceive positively on the use of collaborative writing on
Facebook in teaching and learning writing of recount text.

Suggestions

Regarding the conclusions, the English teachers were suggested to encourage the
students to implement collaborative writing on Facebook in teaching writing of recount text.
Meanwhile, the students were also suggested to solve problems in learning writing of recount
text by implementing collaboration writing technique on Facebook. In addition, the other
researchers can use the result of this research in carrying out further studies.
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