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Abstract

The aims of this study were to find out the types of text of supplementary reading material
chosen by students based on their preference and to investigate the students’ reasons in
choosing the types of text of supplementary reading material at grade VIIlI of SMPN 1
Kepahiang. This research was categorized as descriptive quantitative and qualitative research.
The subjects were the students of grade V111 who are chosen by using semi random sampling.
The data was collected by using text types list and open ended questions. The researcher
asked the students to choose types of text which were prefered by them, from total 50 texts
the students must choose twenty texts. Then, to know the reason why they chose those texts,
the researcher did an open ended questions to 20 students randomly. There were two findings
of this research; (1) the type of text for supplementary reading material chosen by mostly
students based on their preference at grade VI of SMPN 1 Kepahiang was narrative text; (2)
there were three students’ reasons in choosing the types of text for supplementary reading
material at grade VIII of SMPN 1 Kepahiang, they were; the narrative text contains some
stories which can entertain them, the narrative text is interesting to read, and the narrative text
is easy to understand. Due to the limited sample taken in this research and the situation on
Covid-19, it was suggested for further researcher to conduct similar research in more numbers
of sample by conducting research in the classroom directly.

Keywords: Supplementary Reading Material, Text Types

A. Introduction

Reading is one of the receptive skills where meaning is extracted from
discourse. Students will get maximum benefit in both extensive and intensive reading.
Both extensive and intensive reading approaches are effective and have their own advantages
in foreign language learning process for that reason a well-balanced reading program should

include intensive reading and extensive reading concurrently. They are taught to read the
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foreign language with direct apprehension of meaning, without a conscious effort to

translate what they are reading. Reading skill is the most important activity in any

language class, not only as a source of information and a pleasurable activity, but

also as a means of consolidating and extending one’s knowledge of the language

(Rivers, 1981). Through reading skill, students can increase their understanding and

knowledge of the language.

Reading is one of the language skills which is very important to be learned by
students (Handyani, et al. 2020; Dhilon, et al. 2020; Martina, et al. 2020). Through this
activity, students can improve their own language and experience. They will get information
and ideas which they need to know (Syafryadin et al, 2020). Since reading becomes one of
important skill should be acquired by the students, the teachers must be selective in choosing
suitable reading material for the students which is related to literacy. Literacy is the ability to
read for the purpose of discerning information from the written words (Yunita, 2012).
Berardo (2006) identifies some factors for well selecting materials to be used in the
classroom. First, suitability of content which means that teachers should select those materials
that are relevant and stimulate learners’ interest. Also, exploitability where teachers should
set the purpose and the skills to be developed by exploiting the materials, thus improving
student’s competence. Moreover, readability which means suitability of language in terms of
structural and lexical difficulty and new vocabulary. Finally, presentation, materials should
grab learners’ attentions, and represent the type of materials that the learners will encounter
or use outside (Syahrial et al, 2018).

Supplementary materials refer to the materials which are taken from another source or
any other materials that are designed to support the teaching and learning process. Besides,
supplementary materials are not only useful for the students but also the teachers. Moreover,
Reddy (2003) also states that there are several benefits of supplementary material, namely:
foster creativity, encourage the students’ excitement, break monotonous activities of the class,
encourage situational English, enhance language skills and communication skills, lead to
group work, and task can be challenging.

As the researcher’s experience in teaching English at SMPN 1 Kepahiang, the
researcher found that the English teachers face a serious problem related to the teaching and
learning English in the classroom especially reading skill. One of them is the limitation of

reading material represented in the K13 textbook. The teachers assumed that they have
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limited reading material represented in the Curriculum 13 textbooks published by the
Government, since the textbook dominantly contains speaking materials. There are many
dialogues found in the textbook, while there is only a few text or passages included in the
textbook. As matter of fact, final examination questions for English subject mostly consist of
some text types or kinds of text every year. The questions are usually built up or asked based
on the text or passage. Moreover, a study by Derinenta and Mahripah (2016) entitled
Designing English Reading Materials as a Supplementary Book for the Seventh Grade
Students of SMP Aloysius Denggung in the First Semester also mentioned that the
supplementary materials for reading was still needed to be developed especially for junior
high school level of students. Due to the important of supplementary reading materials to
facilitate teaching and learning process in English class, therefore the researcher conducted a

research entitled “Analysis of Supplementary Reading Material based on Students’

Preference”.

B. Research Methodology

This research was categorized as mixed method which means that the combination of
quantitative and qualitative research (Cresswell, 2014). The type of mixed method used was
model sequential which means the researcher used quantitative firtsly then qualitative. It is
used to describe the text types prefered by the students. The population of this study were all
of grade eigth students of SMPN 1 Kepahiang. The students of grade VIII were chosen by
using semi random sampling to decide the sample of this research, because it was impossible
to use random sampling (Sugiyono, 2001). Semi randomly sampling is conducted by random
sampling the five class of VIII grade of SMPN 1 Kepahiang; class C, D, E, F, G, and H and
then the class that have been chosen got the texts that developed by the researcher.

The data were collected by using text types sheet and open ended questionnaire. The
procedures were; (1) The researcher asked the students to choose types of text which were
prefered by them. From the total of 50 texts, the students must choose twenty texts. (2) The
researcher used 50 texts which were divided into narrative, descriptive, procedure, report, and
recount. (3) Then, to know the reasons why they chose those texts, the researcher asked
questions to students randomly. The researcher used theory from Arikunto (2009) in taking
the sample of interview. The researcher took the sample of interview from 15% of sample

which were about 20 students from total 169 sample of students. In analyzing the data the
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researcher categorized the text chosen by the students based on their preferences then the
researcher analyzed the students’ reasons in choosing those text by the result of open ended
questions. In analyzing quantitative data, the researcher used percentage formula to calculate
the text type prefered by students The open ended question result was analyzed by using
some steps from Miles, Huberman, & Aldana (2004). The data analysis consists of three main
components, namely: (1) data reduction; (2) data display; and (3) drawing and verifying

conclusion.

C. Results and Discussion
1. Results

This research aimed to find out the types of text of supplementary reading material
chosen by students based on their preference and to investigate the students’ reasons in
choosing the types of text of supplementary reading material at grade VIII of SMPN 1
Kepahiang. The researcher gave the students 50 texts which were divided into five types;
descriptive, narrative, procedure, recount, and report text to know their preference toward
type of text used in reading English. The researcher describes the result of this research into
two sub-bab; the types of text of supplementary reading material chosen by students based on
their preference and the students’ reasons in choosing the types of text of supplementary
reading material.
The Types of Text of Supplementary Reading Material Chosen by Students Based on
Their Preference

The researcher gave 50 texts to the students to know their preference toward five
types of text used in reading English material. The result revealed that there were seven texts
which were choosen above 100 students. The types of that seven texts were text 2 (118), text
23 (114), text 6 (113), text 3 (109), text 11 (102), text 22 (101), and text 25 (100). However,
there was no students who chose recount and procedure text above 100. The result also
showed that 61 students chose text 1, 118 students chose text 2, 109 students chose text 3, 68
students chose text 4, 82 students chose text 5, 113 students chose text 6, 50 students chose
text 7, 89 students chose text 8, 35 students chose text 9, 21 students chose text 10. Then
there were 102 students chose 11, 76 students chose text 12, 79 students chose text 13, 61
students chose text 14 students chose text 15, 89 students chose text 16, students chose text

17, 58 students chose text 18. There were 44 students who chose text 19 and 38 students
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chose text 20. There were 65 students chose 21, 101 students chose text 22, 11 40 nts
chose text 23, 92 students chose text 24, 100 students chose text 25, 76 students chose text
26, 54 students chose text 27, 53 students chose text 28. There were 59 students who chose
text 29 and 71 students chose text 30. The result showed that the students mostly chose text 2
as prefered text based on their interest. Text 2 was narrative text entitled “the Cows and the
Lion”. There were seven texts which choosen by more than one hundred students and rest of
them were below one hundred. Moreover, to know the the preference text types choosen by

the students, see the table below.

Table 1 Types of Text based on Students’ Preferences

Types of Text F %
Descriptive 717 21,20%
Recount 579 17,12%
Report 675 19,95%
Narrative 730 21,58%
Procedure 681 | 20,13%
Total | 3382 | 100%

Table 1 showed that there were 21,20% of students chose descriptive as their
preference text type, then 17,12% of students chose recount text, 19,95% of students chose
report text, 21,58% of students chose narrative text, and 20,13% of students chose procedure
text. Moreover, this research found that mostly the students chose narrative text as their
preference text types.

The Students’ Reasons in Choosing the Text

After the researcher found the type of text preference by students, the researcher asked
their reasons by using open ended questionnaire. The researcher asked 20 students as the
sample of open ended questions to know why they chose narrative text as their preference
text types. Narrative text is a type of text in the form of imaginary stories, engineered true
stories, or fairy tales. Narrative text tells a story that has a series of chronological events that
are interconnected. The purpose of narrative text is to entertain the reader (Anderson and

Anderson, 2003). Then the researcher analyzed and interpreted the result of questionnaire.
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The researcher found that there were some reasons in choosing narrative text as the
students’ preference text types, First, the narrative text contains some stories which can
entertain them. As student 1 said “narrative text can intertain readers about a story or story”
(DSA). Another student also said "narrative text contains some folktale and legend an™ # =+
story” (NAF). Moreover, student 6 said “Maybe students want to read Something tha. miiw
them entertained, because the purpose of the narrative text itself makes the reader
entertained”. For example, story about the foolish donkey which can entertain them while
reading. From 20 students, there were 12 students who agreed that the narrative text can
entertain them.

Second, the narrative text is interesting text. Fifteen students answered that narrative
text was interesting to be read. As student 3 said “the narrative text is interesting for readers
who will be able to grow someone thinking creatively and actively” (RH). Another student
said that Maybe because narative texts are more directed to stories and interesting experience
that are more exciting when read. For example, the story about the man and two sweethearts
has interesting story for them.

The third reason, sixteen students said that the narrative text is easy to understand. As
student 4 said that narrative text is easy to understand and this text has something in common.
For texts that are commonly studied in Indonesian language lessons, this text also has a
structure that is easy to understand and this text is liked because it can entertain the reader.
And the rest four other students also answered that narrative text is easier to understood rather
than other text types. For example, the language used in the story was easy to understand
since it was familiar among students.

To conclude, there were three students’ reasons in choosing narrative text type as their
preference. First, the narrative text contains some stories which can entertain them. Second,
the narrative text is interesting to read, and the narrative text used ;language which is easy to
understand.

2. Discussion

There were two findings of this research. The first, the type of text for supplementary

reading material chosen by mostly students based on their preference at grade VIIlI of SMPN

1 Kepahiang was narrative text. The second, there were three students’ reasons in choosing

the types of text for supplementary reading material at grade VIII of SMPN 1 Kepahiang,
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they were; the narrative text contains some stories which can entertain them, the narrative text

is interesting to read, and the narrative text is easy to understand.

The Types of Text For Supplementary Reading Material Chosen by Students Based on
Their Preferences at Grade VIII of SMPN 1 Kepahiang
The finding of this research showed that the type of text for supplementary reading

material chosen by most students based on their preference at grade VIII of SMPN 1
Kepahiang was narrative text. The finding of this research was supported by Meyers (2005 :
52) who states that narrative is one of the most powerful ways of communicating with others.
A good written story lets your reader response to some event in your life as if it were own.
They not only understand the event, but they can almost feel it. The action, details, and
dialogue put the readers in these seem and make it happen for them. Moreover, Anderson
(1997 : 8) states that narrative is a piece of text tells a story and, in doing so, entertains or
informs the reader or listener.

In Curriculum 2004 narrative text is defined as a text which function is to amuse,
entertain, and to deal with actual or various experience in different ways. Narrative deals with
problematic event lead to a crisis or turning point of some kind in turn finds a resolution.
Whereas Anderson and Anderson (2003), they state that narrative is a piece of the text which
tells a story and entertains or informs the reader. Some examples of narrative text are fantasy
novels, bed time stories (spoken), historical fiction, and stories. In others, Djuhari (2008)
states that narrative text is kind of text about story or fairy tale which has purposed to
entertain the reader. The main characteristic of a narrative text is about the problem and how
to solve the problem, which is like a solution. Narrative text content is about fantasy or event
true story which has been added some engineering story.

Narrative text is a type of text which has been employed since the very old times
throughout the history. Even if time and cultural differences have caused various changes,
narrative text genre has elements, which can be determined in a concrete manner and also
people have the same expectations in terms of text structure (Coskun, 2005). According to
Bruner (1986), the narrative texts can be formed of active and serial events, emotional events
or a mixture of both. Stories dealing with successive events are generally was by a third
person. Story is consisted of a sequence of events and events are was according to order of
happening. Protagonist's psychological structure is not emphasized on so much in such kind
of stories because it is much easier to understand it (Westbay, 1999). Stories dealing with

both feelings and conscience aspect of characters are more complex. Such kind of stories is
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written through different characters' points of view, which requires reader to understand the

psychological motivation of a main character. These stories are extremely difficult to

understand since it is obligatory to interpret other people's behaviors given their own

purposes and perspectives.

The learners need to read English texts. It is through reading that the learners acquire
the inputs for language acquisition such as vocabulary and language rules. As the result from
reading, they obtain information to expand their ability to learn other skills. It is supported by
Harmer (2007:99) who said, “Reading is useful for language acquisition. Provided that
students more or less understand what they read, the more they read, the better they get at it.”
Appropriate text selection can pre-empt student disengagement and is, therefore, a critical
step in teacher planning. Altman, Ericksen & Pena-Schaff (2006) state that this selection
process (for a textbook) should involve teachers examining graduate profiles, course
objectives, time restrictions, teaching approaches and student abilities, and should draw on
criteria for textbook selection. The criteria they suggest cover content (aspects of topic
relevance, depth and timeliness of coverage, rigour and diversity) and pedagogy (layout,
writing style, appropriateness for different learning styles, organisation, review points,
glossary and relation of visual elements to text).

The finding showed that the students dominantly chose narrative text as their prefered
text. It was similar to the research result by Sallabas (2013) entitled “Analysis of narrative
texts in secondary school textbooks in terms of values education”. Their investigation show
that while narrative texts in these textbooks are rich in terms of such values like diligence,
sensitiveness, and love, there are lack of certain values such as peace, tolerance, fairness,
freedom, cleanness and hospitality.

The Students’ Reasons in Choosing The Types of Text of Supplementary Reading
Material at Grade V111 of SMPN 1 Kepahiang
The finding also showed that the reason why the students choose narrative text was

because the narrative text can amuse them. It relates to the social function of the narrative
text. The social function of narrative is to entertain to amuse, entertain and to deal with actual
or various in different ways. Linda Gerot and Eignell (1994) says that the function of
narrative text is to amuse entertain and to deal with actual or vicarious experience in different
ways. It means that narrative text has functioned to entertain or to amuse the reader and to
deal with actual or imaginative experience in different ways which shows by problem and

resolution as the way to solve the problem and resolution as the way to solve problem before.
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A narrative can be fictional or true, as long as the story is clear and has correct
grammar, spelling, and vocabulary. It also needs the writer to be focused and excited on the
narrative for it to look good. Narrative deals with problematic events, which lead to a crisis or
turning of some kind. Anderson and Anderson (1997:8), they state that the generic structure
of narrative text consist of four parts. There are orientation, complication, sequence of events,
and resolution.

Stories are important for people of all ages but they are vitally important for children.
Given the fact, educating children through stories is the best strategy for enabling them to
develop the desired behaviors. Besides, stories and novels enrich children’s limited
experience of life, give them opportunities to think upon variety of personalities via
characters and contribute to the clarification of value judgments they are still developing. In
this way, children’s adjustment to social and cultural environment within which they live
becomes a lot easier. In addition to this, stories and novels not only enable children to
recognize the people in their country within the historical perspective and also provide
materials on the people of other countries (Gurel et al., 2007).

Moreover, the result of this study was similar to the result of Panjaitan et al (2019)
study entitled “Genre preferences in Reading Comprehension materials in first level English
book of Senior High School”. The result of the previous study revealed that genre
preferences in the reading comprehension materials in first level English book senior high
school was presented into three genre preferences: descriptive text, recount text, and narrative
text. It was similar to the result of this present study which found that narrative text as the
most preference text among students.

D. Conclusion and Suggestion

Based on the result of this research, there were two conclusions of this research: (1)
The type of text for supplementary reading material chosen by mostly students based on their
preference at grade VIII of SMPN 1 Kepahiang was narrative text. (2) There were three
students’ reasons in choosing the types of text for supplementary reading material at grade
VIII of SMPN 1 Kepahiang, they were; the narrative text contains some stories which can
entert ain them, the narrative text is interesting to read which means that the text can be
imagined by the students while reading it, and the narrative text is easy to understand.

Due to the limited sample taken in this research and the situation on Covid-19, it was

suggested for further researcher to conduct similar research in more numbers of sample by
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conducting research in the classroom directly. Moreover, further researcher can also use the

findings of this research as reference to continue in developing supplementary reading

material based on the students’ preference.
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